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Enhance systems for the early
identificaiton of need, ensuring
effective adaptive teaching for all

Forensically review our Maths
curriculum mapping to enable
every child to become a fluent
mathematician

Developing the impact of Improving outcomes in

assessment upon pupil progress early writing
in foundation subjects

Penpol pupils are curious, creative and courageous learners. Our school community
believes in authenticity as the foundation of deep-rooted learning. Through our rich
and relevant curriculum, we nurture community-minded, forward-facing international

citizens of the future.
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Objectives What will success look like?
1. Ensure every pupil benefits from an 1.1. Crofty Curriculum principle audit tools are published for all areas of the curriculum.

ambitious, sequenced and progressive
curriculum with clearly defined outcomes.

12
13.
14
15
16.
17.
18.

Teachers and leaders actively use the curriculum principle audits to support self-evaluation and inform action planning.

The curriculum intent for Art, history and PE is at least good in all schools.

The curriculum intent for writing is sufficiently challenging and sequenced progressively across all aspects,

The needs of disadvantaged pupils and those with SEND are considered and planned for to secure ambitious outcomes.

Improved teacher subject knowledge and resourcing in science, through active engagement with the Crofty/ Ogden Trust training programme leads to improved pupil outcomes.
Targeted training for EYFS practitioners, in response to audit, improves subject knowledge in Prime areas.

Analysis of the barriers faced by disadvantaged pupils, alongside use of evidence-based approaches leads to well considered plans to accelerate progress for disadvantaged pupils.

improved to at least stage 1 within 18
months

1.9. Sustainability and environmental impact are explicitly taught and woven into our schools’ curricula.
2. Implementation of the curriculum 2.1 Teaching (implementation) of the curriculum ensures that pupils understand key concepts, and that they can transfer key knowledge to long-term memeory and apply it fluently (focus on
represents high quality teaching for all, art, history, PE, writing, maths and reading).
including pupils who are disadvantaged and 2.2 Pupils’ writing and reading across the curriculum represents high expectations and high standards. Outcomes at the end of the year are at least in line with national averages for expected
have special educational needs and and GDS.
disabilities, resulting in outcomes at least in 2.3 Formative and summative assessment is used effectively to check pupil’s understanding of the curriculum, to correct misunderstandings and inform teaching.
line with the national average. 2.4 Where gaps are identified in pupils learning, provision enables them to catch up quickly, particularly in phonics, number and multiplication facts.
2.5 Provision for pupils with SEND is suitably ambitious, adapted to meet individual needs and ensures they are well prepared for the next steps in their education.
2.6 Implementation of the school disadvantaged strategy closes the gaps in attainment for those identified as disadvantaged (there is no attainment gap between disadvantaged and non-
disadvantaged pupils).
2.7 Teaching in EYFS, in line with agreed principles, leads to increased number of pupils achieving ELGs in CLL, word reading and writing.
2.8 End of Yr 1 phonics, KS1 and KS2 attainment is at least in line with National averages for reading, writing and maths in every school, including GDS.
3. Ensure leadership at all levels works 3.1 School Curriculum Leaders actively engage with trust wide networks, developing their subject knowledge and that of the teachers in their schools.
coherently to develop a continuously 3.2 Specialist subject leaders identify best practice across the Trust, facilitating the sharing of this through school to school support.
improving system. 3.3 Leaders identify and actively promote development opportunities for all staff, linked to continuous performance management.
3.4 Trust and school attendance strategies are effective in improving attendance and punctuality for all and reducing the number of pupils who are persistently absent.
3.5 The Trust staff wellbeing strategy contributes to improved staff attendance and improved scores related to workload in the annual staff survey.
4. All schools within stage 2 & 3 to be 4.1 The Trust School Improvement Strategy is understood by all leaders.

4 2 Stage 3 schools Rapid Improvement Plans are focussed on key priorities, monitored weekly and enable the school to move to Stage 2 within a term.
4.3 Stage 2 schools Rapid Improvement Plans are focused on key priorities, monitored 3 weekly and enable the school to move to Stage 1 within 2 terms.
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Priority 1: Enhance systems for the early identification of need, ensuring effective adaptive teaching for all.

1.1: Where gaps are identified in pupils’ learning, provision enables them to catch up quickly, particularly in phonics, number facts and times tables.
1.2: Provision for pupils with SEND is suitably ambitious, adapted to meet individual needs and ensures they are well prepared for the next steps in their education.
1.3: Implementation of the school disadvantaged strategy closes the gaps in attainment for those identified as disadvantaged (there is no attainment gap between disadvantaged and non disadvantaged

pupils).

1.4: Every child is supported to learn fo talk and learn through talk confidently.
1.5: Communication about children’s learning differences consistently leads to adaptive provision for all.

Objectives

Position — July 25

Autumn priorities

Spring Priorities

Summer priorities

Sensory processing Vigere

O

We are a proudly inclusive school
serving children with a broad
range of needs.

Twilight training for all staff,
understanding of sensory
processing and how it affects
children.

Sensory audit completed by
Vigere — looking at our EYFS SEND
Hub, Reception and Year 6.
Action plan following audit — for
focus classes and for broader
school.

Plan for school-wide use of
sensory interventions with
groups/individuals.

= Review sensory adaptations and
carry out internal sensory audit
for Years 1-5.

= Review impact of sensory
interventions.

= Review progress to date and
consider further support where
required.

Speech and language screening for
each newcomer to Penpol School.

O

New to Crofty, we have previously
struggled to access sufficient
external SALT support.

We have used the NELI
programme with children
exhibiting speech and language
needs.

Engage with Clair Roberts at
Crofty to schedule support visits.
Build on or existing NELI
programme, identifying children
and timetabling.

= Forensically tfrack progress for
children with identified need and
adjust accordingly.

= Forensically tfrack progress for
children with identified need and
adjust accordingly.

Embed IDL Literacy Intervention

We have IDL programme in school
and children who are working
below the expected level in
reading have access to IDL.

There are inconsistencies using IDL
programme at the moment.

Staff received training in Summer
Term from Dr Sarah Mosely on how
to use IDL successfully.

Train staff (TAs/teachers) using
IDL videos; include CPD on
dashboard use and data
interpretation.

Identify children in Years 1-6
using IDL assessments, SEND data
and dyslexia screeners.
Timetable 4x weekly sessions (15—
20 mins); allocate computers, Tas
and quiet spaces.

Complete baseline

assessments for all targeted
children.

Inform parents via
letters/meetings and share home
access guidance.

= Review progress termly via
the IDL dashboard; share
updates in phase meetings,
curriculum team meetings and
pupil progress meetings.

= Continue CPD and in-meeting
support for interpreting reports
and promoting independence.

= Celebrate pupils’ progress with
Class Dojos.

= Update parents during annual
reports and encourage home
engagement.

= Monitor for gains in confidence,
fluency and spelling accuracy.

= - Monitor the sessions through
feedback from children, staff
and families

= Conduct final progress
reviews and determine next
steps (exit or confinue).

= Evaluate IDL's impact and
usage across cohorts and plan
for 2025-26.

= Share end-of-year progress with
parents during parents
evenings.

= Recognise children’s success in
positive praise in classrooms

= Ensure IDL is embedded as a
key reading and spelling
intervention.
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= Begin monitoring usage and
early progress via the IDL
dashboard.

Review and revise systems which
support swift identification and
communication of need.

We recently reviewed our record of
need, identifying a number of
children receiving additional and
different not previously on the
register.

Staff know pupils and families well,
with micro-adaptations an
effective component of provision
for each child.

Sometimes, the process for
identifying need and for sharing this
information with other colleagues —
including temporary staff —is not
yet consistent.

= HD to work with James Taylor in
evaluating Penpol systems.

= HD Visiting other Crofty settings
and taking part in SEND
network.

= Discuss findings and plan for
updates to systems for
identifying and communicating
need and in applying for
EHCPNA.

=

Implement updates and review

= Implement updates and review.

Implementing the use of STAR plans, in
line with Crofty colleagues.

Currently using ‘Learning Plans’ for
pupils on record of need.

Recent work to secure more
effective use of SMART targets.

= Helen to monitor use of Learning
Plans for autumn term.

James Taylor delivering January
inset re. use of STAR plans.
Teaching staff completing STAR
plans for Spring 1 term during
January INSET.

= Review use of Provision Map.

Launch our EYFS SEND Hub.

Welcoming six new Reception
pupils to Penpol in September with
EHCPs and a further two pupils very
likely to be granted theirs shortly.
Predominantly, these children are
neurodivergent, with a range of
communication, sensory,
processing and regulation needs.
These children are joining
mainstream classes. We are
establishing a hub model to ensure
effective adaptation at every
stage.

Extensive training, planning, multi-
agency working and preparation
has ensured our hub is ready for
September start.

= Adaptive staffing model in
place.

= Extended phased start for those
children who need it.

= Regular feam meetings -
celebrating successes and
adapting approach.

= Hub provision led by EYFS Lead
with support from SENDCo and
Nurture Lead.

= Working with visiting
professionals.

Uy

Annual reviews.
Adapt provision further.

= Agree plans for following

academic year, considering
2026-2027 Reception intake and
how our hub can continue to
support current cohort into Y1.
Capture and share impact of
provision with local authority,
trust colleagues and schools
further afield where
appropriate.

Develop a fraining map for all staff
matched to the developing needs of
our student community using external
agencies and experts.

Consultation with all staff around
knowledge, experience and
confidence when working with
children with more complex needs.
Meetings have been held with
children’s current providers.

Some pre-training has taken place
for staff in our EYFS provision,
particularly around communication
needs.

= Training map created and
shared.

= Training takes place to match
identified need.

= Sensory audit with Vigere,
coupled with training for staff.
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Visits have taken place to specialist
settings.

Policy is in place for hub support.
Enhanced transition process for our
new intake and for those with SEND
elsewhere in the school.

Work with national experts on the
Challenge Partners SEND Peer Review

programme to enhance our SEND work

school-wide.

The fourth year of our Challenge
Partners membership, previously
taking part in two Quality
Assurance reviews and the Growing
the Top programme.

We consistently find these
programmes provide unparaled
opportunity to see excellent
practice elsewhere and to move
our provision on.

= TP, HD, Taking part in
programme throughout year.

= TP, HD, Taking part in
programme throughout year.
= Review taking place at Penpol.

= TP, HD, Taking part in
programme throughout year.
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Priority 2: Forensically review our Maths curriculum mapping to enable every child to become a fluent mathematician.

2.1: Teachers and leaders use data confidently to inform planning and resourcing.
2.2: Planning of maths ensures a cohesive and joined-up delivery across the school.

2.3: Consequently, progress in maths is above expected for the majority of pupils, particularly vulnerable learners.
2.4: Mathematical fluency is an area of strength for all learners.

Objectives

Position — July 25

Autumn priorities

Spring Priorities

Summer priorities

Conduct a forensic audit of the current
Maths curriculum map to ensure full
Coverage, coherence, and alignment
vith the National Curriculum and
progression of skills from EYFS to Year 6.

Y6 EXS+ 67.22%. GD 29.5%.
Disadvantaged: EXS+ 46%. GD 8%.
Work undertaken during last year
upon fluency skills, freeing up
opportunities to use range of
planning resources alongside
White Rose.

Staff finding children moving
through programme without being
secure in key concepfts.

Jess Riches undertaking review
of the White Rose teaching
blocks and how these can be
better organised to meet the
needs of our pupils.

Rolling out of Penpol-adapted
White Rose medium term
planning.

= Review, adapt and update.

= Review, adapt and update.

Refine the sequencing of
mathematical concepts to create
clear pathways for developing fluency
(rapid recall, number facts, mental
strategies) across all year groups.

Embed robust systems for monitoring
and evaluating the impact of the
revised curriculum map on pupil
progress in Maths.

Average MTC Score- 21.8 up from
18.21in 2024

Pupils achieving full marks 44% up
from 25% in 2024

Classes should be teaching daily
fluency sessions with regular PDM
time on sharing good practice
Maths Hub support has helped to
develop teaching for mastery
school-wide.

CJ, JR & NS attended webinar
with ‘Winning With Numbers’
(WWN)

WWN to be introduced in KS2
classes after whole school
training on the program
provided by WWN

Explore the assessment platform
within WWN to assess its
suitability to move to flexible
groupings within year groups to
better support the learning of all
learners.

Review progress at Autumn
Term progress meetings

= Review the usage of WWN
within KS2 classes focusing on
feedback from pupil and staff
as well as the early indicators of
progress; upon review, consider
rolling the program further into
KST.

= Upon review of pupil progress
during Spring Term pupil
progress meetings move to
flexible groupings cross-phase.

= Classes to be running regular
fluency interventions within year
groups as a result of WWN
assessment

= Review and make final decision
ahead of September 2026.

Continue Mastering Number use across
EYFS and KS1

Mastering number embedded in
KS1

Teachers clear and confident with
expectations of Mastering
Number

Begin the year using Mastering
Number from Reception
through to Year 2.

Continue with daily sessions in
each classroom from Ys R-2.

= Evaluate impact. Consider
Winning with Numbers for
younger students.

= Evaluate impact. Make decision
for the next academic year.

Engage with Crofty colleagues to
review development in our maths
provision.

Joining the trust on 1st October.

Thematic Review - visit to
Penpol on Monday 11t
February.

= Consider and schedule onward
support/challenge where
needed.
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Priority 3: Developing the impact of assessment upon pupil progress in foundation subjects.
3.1: All staff confidently use whole class marking to assess children’s learning in history, science and geography.

3.2: Each lesson is adapted in response to assessments made of prior learning.
3.3: Teachers habitually check for understanding across the curriculum, using tools such as quizzing and check-ins to further adapt their feaching.
3.4: Children’s progress in foundation subjects features prominently in termly progress reviews and is integral to transition meetings.
3.4: All gaps in knowledge are identified quickly and effectively, especially for disadvantaged learners.
3.5: Children can confidently talk about their learning and progress in all subject disciplines.

3.6: Staff are confident in making and moderating accurate judgments.

Objectives

Position - July 24

Autumn priorities

Spring Priorities

Summer priorities

or recording the formative and
summative assessments information

hnd attainment.

Ensure assessments are clearly linked to
earning objectives. Develop a proforma

Which has a direct impact on progress

Current class marking system in
place for Literacy and Maths
which has shown impact in
progress, attainment, quality of
work due to feedback and
interventions

SONAR currently used to assess
foundation assessments for History,
Science and Geography. This is
collated and feedback to
teachers. 70% or less children
achieved these objectives
Discussions around how we can
collect this information
meaningfully during teaching so it
informs planning and specific
support

Questions asked about how
foundation assessments are
impacting planning, teaching and
learning

How information can be shared
with next teacher to ensure
continuation of progress and
attainment

Research ways to assess
children specific subject
knowledge - led by JW

Audit current assessment tools
and take good practise forward

History subject leader to
develop a class marking
structure for teachers to trial in
Aut 1. To monitor during term
using book reviews, pupil voice
and staff feedback

Assessment to be linked to
learning objectives used in
knowledge organisers and
children’s success criteria

Plan a PDM to feedback impact
at end of Aut Term to be related
to Science for Spring Term

Pupil progress meetings to
include foundation, initially
History, information and
progress, assessment and
planning

Plan into support staff fraining to
ensure all staff are using the
assessment tool

=

Using the PDM from Autumn
term, staff feedback, subject
leader monitoring and pupil
voice to tweak any changes to
the class marking structure
History lead/curriculum lead to
look at SONAR assessments and
collate information through data
analysis — triangulate with class
marking sheets ie children not
achieving where they identified
during teaching sequence?
Science lead to meet with
History lead to discuss impact
and ways to develop or change
process for maximum impact
Science lead to continue system
into Spring term and monitor
impact through book reviews,
pupil voice and staff feedback

Embedded assessment system in
place for foundation subjects
which can be adapted, where
impactful, to other subjects

PDM to discuss the impact of
these assessments, pupil quizzes
and data collected

Pupil progress meetings to
include foundation data for
phase leaders to analyse and
feedback. This will now be
History, Science and Geography
Staff follow assessment calendar
and enter all assessments onto
Sonar, updating those from Aut
and Spring if needed

Using subject leader meetings to
discuss format of informing next
teaching staff —is it through
SONAR?

Monitoring impact in teaching,
books and pupil voice

Being able to identify children
and their gaps moving forward

Build consistency and confidence
using the assessment to inform

that meet the gaps identified.

teaching, interventions and activities

Driver foundation subjects are
currently assessed at the end of
each term. This is not happening
during the teaching and therefore
impact on planning can be
minimal.

Adaptive teaching is happening
in literacy and numeracy due to
ongoing assessment, interventions
and we need to bring this great

Provide PDMs on purpose and
use of formative assessment,
data interpretation and
adaptive teaching techniques
In conjunction with subject
leads develop clear guidance
on how to use assessment
inform planning, when this
happen and enshrine in policy

Continue developing the
process and confidence of staff
by including a PDM in Spring
term to look at how this will
relate to Science. What are the
adaptive teaching strategies in
science and how does this link
to the skills we are already
teaching?

Use the feedback to move onto
geography assessment.

Subject lead to carry out the
same processes to ensure staff
feel supported and progress is
evident.

Moderate assessments at end of
the term and ensure SONAR is
up to date
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quality first teaching into alll
foundation subjects

Knowledge organisers are
currently used fo give clear and
concise learning objectives but
not coherently linked to changes
and adaptions in the classroom to
ensure moderation judgements
are well informed.

=

Use book reviews and a
foundation moderation session
for staff to feedback progress
and moderate how judgements
are being made against
learning objectives

Phase leaders to discuss in
phase meetings and also be
part of conversation of History in
pupil progress meetings

=

Develop the recording
expectations for Science, plan a
book review and monitoring of
teaching and learning in the
lessons

Subject leader to monitor
assessments made, interventions
delivered and progress made
Data to be entered in SONAR
and analysed by curriculum
lead and subject lead to be
collated and used in pupil
progress meetings.

= Plan further developments for
next year and review
implementation plan and SDP
targets

Involve pupils in the assessment to
build ownership of learning

Children aware of what they need
to know through knowledge
organisers and success criteria
Socrative is being used to quiz
children but this needs to be an
easier platform with clear,
consistent and usable assessment
systems in place where children
are reflecting on progress and
next steps.

Policy reflects expectation for
feedback

Opportunities planned
throughout the year for parents
to share learning with the
children in specific subject ie
Autumn: History.

Pupil mentoring system to be
infroduced where children can
discuss and show their progress
linked to specific learning
objectives, share success and
have clear steps for
development

Reflection time to be planned
for in lessons for children to
review their learning objectives
Teachers to revisit AFL
techniques

Subject leaders monitoring to
focus on embedding pupil’s self-
reflection, tracking their own
progress and impact of
feedback in foundation subjects
Knowledge organisers to be
useable and link to assessment
opportunities ie quizzing

Parent engagement confinues
with Science and children
discussing their targets and
progress confidently

= Pupil voice in subject leader
monitoring reflect’s children’s
confidence to reflect on their
progress in foundation subjects —
History, Science and Geography

= Teachers feedback to include
shared success and also ways to
continue to develop the peer
and self-assessment
opportunities.

Continue to share high-quality broader

curriculum with Crofty schools and
beyond.

Through challenge partners and
other links, we regularly share our
high-quality broader curriculum
provision with visiting colleagues.
Computing, Forest School, Careers
and our Concept Curriculum are
areas of particular strength.
Ofsted 29 April 2025:
https://files.ofsted.gov.uk/v1/file/5
0278939

Continue to welcome
colleagues from Crofty schools
and beyond to Penpol.

Continue to welcome
colleagues from Crofty schools
and beyond to Penpol.

= Continue to welcome
colleagues from Crofty schools
and beyond to Penpol.
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Priority 4: Improving outcomes in early writing.
4.1: 100% of EYFS colleagues will deliver consistent, progressive daily handwriting sessions leading to accelerated progress for all learners.
4.2: 100% of EYFS staff will consistently model the EEF SHREC interaction strategies, supporting oracy-rich writing.
4.3: All EYFS environments will have a high-quality, engaging writing area inside and outside of the continuous provision, aligned with an audit from The Writing Framework 2025 (p.29)
4.4: The number of children achieving Good Level of Development exceeds national comparators.

4.5: Under-resourced children in EYFS make accelerated progress in writing development.

Objectives

Position — July 24

Autumn priorities

Spring Priorities

Summer priorities

Implement High Quality Daily
Handwriting Teaching Across EYFS

O O O O O

66.7% of children in EYFS
achieved expected level in
writing.

Disadvantaged 22.2%

PP 30%

FSM 22.2%

SEND 18.2%

Our handwriting policy states
EYFS are taught letter formation
through RWI handwriting rhymes
Daily handwriting is not yet
delivered consistently

No formalised progression yet
document in place

=

Develop EYFS handwriting
progression document outlining
developmental stages and
formation expectations

All EYFS staff to receive CPD on
handwriting pedagogy and
Penpol expectations, including
modelling, RWI rhymes, fine
motor development and RWI
handwriting videos

Embed daily adult-led sessions
across all EYFS classes (10-15
minutes), focused on fun,
practical, multisensory activities
e.g. inrice, chalk, paint, ribbon,
sand etc. Ensure ch are secure
in their understanding of key
directional words such as ‘up’
‘down’ ‘round’ and ‘back’
Ensure handwriting opportunities
are accessible in continuous
provision (clipboards,
whiteboard, name cards, mark-
making prompts, sand tray)
Opportunities for children to
create patterns including
horizontal, diagonal, vertical
and circular strokes

Use EEF Preparing for

Literacy doc to support fine
motor skill and early writing
development, esp. for children
not yet forming letters

Share home learning packs with
families during parents’ eves,
including pencil control sheets,
mark-making prompts and
correct grip advice.

Monitor the quality of
handwriting sessions through

= Intfroduce and model EEF

ShREC interaction strategies
during fine motor and
handwriting activities (e.g.,
adults commenting on and
expanding children’s actions
and language during letter
formation and tool use.

Deliver family workshop or video
guidance on supporting
handwriting at home — use Book
and a Bagel sessions to model
activities for families and share
new handwriting RWI videos.
Include individual handwriting
updates in spring reports to
parents/ carers, showing
progress in letter formation and
fine motor skills.

Continue to embed daily adult-
led handwriting sessions (10-15
minutes) across all EYFS classes
focusing on holding a pencil
correctly (using nip, flip, grip
technique). Emphasise
accurate letter formation using
RWI handwriting rhymes. Ensure
children practise with pencil
and paper, complemented by
multisensory materials as
needed. Use RWI handwriting
videos to support whole-class
modelling. Offer families access
to RWI handwriting videos for
reinforcement at home.
Monitor and evaluate the
quality of handwriting sessions
through lesson observations,
learning walks, work samples

= Complete letter formation

assessment for all EYFS children
to see which letters the children
can form correctly, if they are
left or right handed and how
they hold a pencil.

Continue to embed daily adult-
led handwriting sessions (10-15
minutes) across EYFS. Reinfoce
correct pencil grip using the
‘nip, flip, grip’ strategy. Focus on
accurate letter formation using
RWI handwriting rhymes. Ensure
children are using pencil and
paper consistently. Use RWI
handwriting videos to support
whole-class modelling and
home practice.

Share updated home learning
packs with families during
parents evenings (e.g. pencil
grip and letter formations)

10
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observations and support visits.
EYFS share on website,
Newsletters and during staff
meetings what's going well.

and feedback from children,
staff and families.

o 66.7% of children in EYFS Deliver CPD on the EEF SHREC Embed EEF SHREC strategies = Conduct pupil voice to
Strengthen Oracy, Composition and oghieved expected level in model, ensuring all EYFS staff and Matt Gre_en and Elaine evaluate progress in spoken
Role Play Through High-Quality Adult- writing. understand and can implement Adams’s training intfo daily language, vocabulary use and
Child Interactions. o Disadvantaged 22.2% high-quality adult-child practice, with a focus on adults narrative structure.

o PP 30% interactions in daily routines and expanding children’s spoken = Share oracy and Drawing Club

o FSM 22.2% play. ideas and encouraging back- outcomes with families

o SEND 18.2% Implement strategies shared by and-forth conversations during through parents evenings and

Matt Green and Elaine Adams storytelling, Drawing Club and Tapestry, highlighting children’s

o Drawing Club was infroduced in to ensure high-quality adults- role play. progress in composition and

EYFS Autumn 2024 child interactions Monitor the impact of Drawing spoken storytelling.
Embed Drawing Club across Club and story-based = Celebrate children's oracy and

o EYFS staff have received training EYFS, ensuring staff are composition sessions storytelling with a “Storytelling

linked to high quality adults- confident with storytelling, through pupil voice, observation Showcase” or classroom event
child interactions led by Maft vocabulary enrichment and and samples of oral or visual where children narrate, act out
Green and Elaine Adams linking oral language to drawing storytelling. or share their own stories.
and emergent writing. Infroduce NELI interventions for = Review and update the use of
Daily story time, poetry, Talk children with identified SHREC strategies across the EYFS
Through Stories sessions and language gaps, using small- team and use insights to inform
rhyme sessions, using repeated group support to reinforce CPD and EYFS induction for the
texts, oral storytelling and narrative skills. following academic year.
puppets to support vocabulary Continue to enhance role play = Provide families with summer
development and narrative and small world areas storytelling prompts, rhymes,
structure. with child-led themes, and drawing ideas to continue
Refresh and enhance role play encouraging children to co- developing oracy and
and small world areas, ensuring create and narrate imaginative imagination at home.
writing materials, vocabulary play.
prompts and real-life contexts Deliver a parent workshop or
are embedded to stimulate Book and a Bagel session to
purposeful talk and early share storytelling techniques,
composition. vocabulary games, Talk Through
Oracy-focused observations, Stories session and Drawing Club
noting how adults interact with examples, empowering families
children and how children are to support oracy at home.
using language to share ideas, Monitor and evaluate through
retell events and express lesson observations, learning
themselves. walks, work samples and
Share oracy-focused home feedback from children, staff
learning with families (e.g. and families
rhyme of the week, storytelling - Weekly conversations with EYFS
bags, conversation starters). staff What's going well and Even
Weekly conversations with EYFS betterif....
staff What's going well and Even
betterif....
o 66.7% of children in EYFS Complete the EYFS Writing Monitor the quality and use of = Revisit the EYFS Writing Audit to

Audit and Enhance Writing
Opportunities in Continuous Provision

achieved expected level in
writing.
Disadvantaged 22.2%

Audit (Writing Framework 2025,
p.29) for each EYFS classroom
and outdoor space, identifying

writing provision
through environment walks and
pupil voice—focus on how often

measure improvement in the
accessibility, quality, and variety
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School priority meets Crofty objective, Capacity added, capacity from Crofty schools.

and Home Learning

o PP30%
o FSM 22.2%
o SEND 18.2%

Y

current strengths and areas for
development in writing
opportunities.

Review and enhance indoor
and outdoor writing areas,
ensuring they are:
Well-resourced and inviting
Linked to current themes and
child interests

Inclusive of modelled examples,

writing prompts, and mark-
making materials

Provide CPD on

creating purposeful writing
activites within continuous
provision (e.g., shopping lists in
role play, signs in construction,
labelling in small world, writing
cards and post cards, maps,
tickefts).

Ensure writing opportunities are
embedded across all areas of
provision, not just within
designated writing areas.

and why children write in
different areas.

Adapt writing activities based
on observations and children’s
interests to ensure writing
remains purposeful and relevant
Infroduce writing prompts that
encourage storytelling and
imagination (e.g., “Who left this
footprinte”, “Write a message to
the dragon”).

Support staff in using SHREC
interactions during writing play
to expand children's ideas and
language while writing.

Share writing activity ideas with
families linked to real-life
contexts (e.g., writing shopping
lists, birthday cards, letters to
friends/ family).

of writing opportunities in both
indoor and outdoor provision.
Gather evidence of children's
independent mark making and
writing on tapestry

Celebrate children's
independent writing on @
display, showcasing writing from
all areas of the provision.
Evaluate the impact of home
learning writing activities
through feedback from families
and shared work.

Update and share progress with
parents during parents evening.
Share writing activities for the
summer and tips for continuing
to build confidence at home.
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